KA
K108 » 44 £ 3 0 63-92 H
DOLI: 10.6172/BSE.201911_44(3).0003

ik & 5 P e R T B A R S
il &5 T2l 2 e

AR Ko FEE % 2%
2T 5 B HE EHFHERZHEKE EAERFTREFHKA
ﬁﬁﬂiﬁg@ & 2z & iz

e B U H BA R4t @87 4 RERBLHE E it & B BITT Ry - DU Bh{E f88
19t N BER DL BB EBR BR 2 RE T - ANHFSE B AEERET L @ H I fE #6241 (Social Skills
Improvement System » & SSIS ) HYEIFE /T AR - BHLARIE A - REAHETHEL/ MK
RS ENR GBI R - AR E— 2l e B G - DAY )
HA STl K BAE RS BRI RECH — AR E - ARWHERTE
SSIS Efg /T AFMEIA 10 Bt » FETHEBEE SRR RER A i - HIE 10 4
E it & BB T R Bt @ 5 B - /o AR - BE9EE Set e A R DU B A 78 43
TR B0 FL IR ARG S f BT L Er B P A% - DB ST SR B —fH 228 SSIS
B AR 5 A WFE SRR ERER i & 5T Bl AP BRRT ST 5
S [EEE T e A B o SR R EI B AR  FESEEGE R o DUK B SEE R
EIETT Ry « ARHZELU & 5 BRE R AL T e e s B Bt &5 R 81 - s
ﬁﬁ@%m THEN ARTRIIERD - SR REZEEME - 310 SSIS EfS /N AGRIZHH
DA A AREFRFHEAE SRR Bt @ B R - WA A DRERITR - DU EAHERL
%ﬂﬁﬁ@ﬂﬁ TS B B S0 R EC 2 [R5 [ B AR e D )y - B o
Rk Z BRI Hmﬁﬁ&ﬁ A B R REAE HERR H AR 3R S ATE
B B E B BT - IREIRLHERF IR -

R © R A LB~ ik R (SSIS)  ~ k&SIl

* AP L EE Rl EE (tinaw@ntnu.edu.tw )

B ARWIERE SRR SSIS — RS ERAGHRENTIEE SELF A7 A%Mﬁ
GEIGRS - W AR R s s e TR R g s
ESEEET Y IR
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=A
8ol

it & 8 JJ (social competence ) % Ji&
Hig— i REREVENER - 1Th - B
W > AR TEENE - BERE TR E R R
( Frey, Hirschstein, & Guzzo, 2000 ; Kauffman
& Landrum, 2013 ; Lerner, 2000 ; Malecki &
Elliott, 2002 ; Wentzel, 1991, 1993) - s@ZHF
FUNEEI g I B EERIEES - &
TERIRE D775 HE )] (Kohler, Anthony,
Steighner, & Hoyson, 2001 ) - {E#EEREFIA
HUEE R & BT Ry - A RER R RIFRY
TEEHEST » T E i & FLEN T Ry I
S EA R Anmt &5 - it gHlh
el e B fth ARt & A B T R A -

B0 MRS LRt A8 EA R
#t o HEREMGEIINTK - KEHE
(2010) fERFARBEREEM BuE T EE
THREBEGCE=1 - "B LERERE
TVERREE - BRELZEERESL - Wi AEE R
ERAUHE ~ it &6 ~ e ~ BRI
BEEHE - WHBIRHEER - Bh{FRREdIm -
WA R~ E AT B R BT E R R R R
Feee g o Hr it G BT R A B LR
BB IR K2 — 78 T #iBET e,
AP A BRI E R, Py TR
IRT R SUBGERRE A . (BCFHEL - 2013) -
LA Gresham (1986 ) Wyt €rHe)JE # R AERE -
Wt B R O (L B A
HEREE) ~ A (EE—#EFE ~ KA K
W) BFRESG (EEBEgtEmEE) =
R TSRyt & B FEGRIE R AR - it
AL it G R R R AT B AR
(IIGEE BOE R B A it & BT Ry
BT i ABLAMHEE R TE SRS T ERE
BTG - it & BT AR R v] FE E e 22 AN A

e " ERE ) PR EE g BT -

BRI ~ 7 B AR
BRLR o MIETS RN B T 1R
Z— - (AR EERERIS B - A 2 BN EE AR
RS - EBEIEF L AR/ NERE - ATt
B~ BHERR - SReE ~ it E--- 5 > S LeE
e TIRE ) A (E R E e B E R Ry

CIEME L TR o T IAME L Ry AR AR AR
HARTESR PR RF B AT EIH R (Gifford-
Smith & Brownell, 2003) - T [G]4#% | 2005
flal e AE B B it @ B REVAE P B

"R ARG IR B R A S B i
TTRRBL - BIERE PR A BA 28T
EHEIGIFRK -

AR B ST AE S FEOE E
Hifl > BER T URBENSASGREEER
G HEEERA R T IN AR LUK
TIwe & ~ WA > A T HESE
ARG » Ak THEE ) RIWFSE (Chorpita,
2003) - fEfgE S EHA BRI ST
= Hiit & 8T R REL > LHt & L 8T
Rl T B A S ERRERE TN
fL A BT DAFE S A b 5 i F U2 i
FERIEE » SRR BRI IRE - H
A BE SN SR I 48 A9 1T K R R - A TR
W & 5 IR i & 507 BRAR 70 9 3 73 2
DIE A BRI A - REEE R
T B 5075 2O A AL B ik o 5 Aok [

(social skills training group) ~ P17 Bl
#k (cognitive behavior training ) ~ jit & 7% 4%
B (social narratives ) ~ 52 FrR#EiZZ: (video
modeling) ~ H I & # (self-management )
Bl [F] 5% /v A (peer-mediated intervention )
&E ZE (Scattone, 2007 ; Wang, Cui & Parrila,
2011) - ESEHCBREERTE T EE ) S
71 TERE L BDEE TR, o DL TR



kS B e R T B ME R SR B £ 65+
BB RIS

Rl A THRA A E RS v B2 R KB
BT Ry SO A B - (et R
BALR - ML AN HRTEL -

W52 i 25 B 23 Gresham Ei Elliott
7F 2008 4R Fr A Rl T i € B 7 4 HE SR A

(Social Skills Improvement System » f&
SSIS) - SSISWy& " E#E | B " [HFE, W
it R ARME R E E AR » R E R
BB TR Fose ~ e - B
ELE . ER T ER EER TEE K
o5 ~ TR ERER e R o B H AR R
FEEFE IR - R BRI e R
HERITE BT R - A1 HAETERAH
SSIS THRHHIERENTSE - KT - ARWFFEERILL
SSIS Ryt - it & B/ AGREE
A CAF % 7 A $RET SSIS j& 45 ml 2 7t
/IMEAERR S B B R B - SSIS ZAHENE
MR BRI RS DU S A S
MIETE - Bt & RUE - (ER A IEE R E
BLFEc2% WA BEZEit g EE
RHBASCRA SR -

I E RS SERE Ry © T R AT
AT SR R (SSIS) ZE /T
AFREE - B/ M AR 2R B A ik S B R B
R HYIRERGR ?

M RAIRES

— it ERIGERIE IR T A

Wolpe (1958) #y " {7155 (behavioral
therapy ) | ERIT Res@ (T LA YEIE H TS -
SRR T R FFELE  Bandura (1977) #Y Tt
@EHES (Social Learning Theory ) | HI#E
HE A S R b B B At A L BRI AR o B
B e R EIH CEMA > e EETR

AREERFEITT R IEIC AR IUESE - T oREHE
R B IR R B B - R
B RAFHRE &85 B A it & i
BT Ry o AIAIE & BB T R e A A
HIBREE R - B RS EIRE IS 5T - KL -
ik € B0 AR R % DUE S 5 8T 1EE
GBI o R BE A  IERERY L S R T T
BRGEE TR WA HATRRE - 2
Bl fth A Y BH 1% (Bienert & Schneider, 1995 ;
Bulkeley & Cramer, 1994) -

Gresham i Elliott (1990, 2008b) = 5§
L&Y AR FEAE AR TEEE N - A FER
BT RSB E R A AR - BEE T
AIHHBCE SR B - B - W~ M
At » DURCH P B a5 B[R] 65 0 A8 5 =il
Bl Gresham (1997) 7R Hijit & £ 1Y £k
B NJHDIDY B R FEHiE » 43k © 1. BERER
ARSI S EIIEL G ¢ 2. BT E BT
G 3. it e R ER AR B AL
4. Bt &g -

B A B A g (1991) DL Tt d 2 7
i o ORIt S ARRE A ELRE - aR A E AR T
RO IR ERERSR ~ [EE S SR BYIRLR - 2
I DURE ~ 8115~ At - EAEWEES
% s (2002) DT AT REMIK B TR
AT R BHIR 5 ARG R 208 - Rt @R
i > TR B R AR HR E S A R
FatayyE ~ MR EH REHE A -

fre B SME BRI iR E %
g TT Ry BT RN ERERIE - DIE
B e St &5 - DUNERIH "RAYit &
BITHE T

(— ) #uik (coaching) : K ABUE[F %
LTI BRI ~ AR o DU IERERY
TS EREA] -

(=) % (modeling) : HEHHER
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i FARAE & - SO B S et s
Tt 0 JRA] AR o R A RE IR
SRR & BB T Ry -

(=) fAtdE (role playing) * KG&1T
FeHOE BREIR - SRR DUE RS BOZ B
A =T Aty - SRR R S S
At & BB TR -

(PY) 5% (reinforcement) : #&5F¥'E
PRSI R E - B B R 1S AR
EHit e A B TR -

(7o) [E06E (feedback ) : flH#EREL Hi
HHL S A BT R 0 A T ILRMERYEIE -
ARy IEEEIECIRERIE R - BB R -
i ~ S

(7N) KEEFEZ (homework) DI EE
TEZERY 7 R - EEE B HERE2E R

IDTIRE £ S El
— it ERIRERRCERMER

DB RARSR R RE P EER T
B8, B — MHBEMRRTR - ERAR
A IE R R BN AR B SE h » G Sy 2
B A2 BBERMEATR - MERRK
o BR - ZIRGI BB
% et R I ) (19 R B AR+ SIS AR K i
EEEE AT Al 2 (Cardillo, Freiberg
& Pickeral, 2013 ; Farmer, VanAcker, Pearl &
Rodkin, 1999 ) -

Gresham Ei Elliott (2008b) L T il &2
TP ) B T ERIAT R PR L R BSEE - TR
Uit e EiGEaEt (social skills deficit) | >
e SSIS i =gt GBI/ AR - B&
THRNGE ) ETEEE AR AR
AR AP Mt S B AR B8 R/ NE S
it B BT RRE - DU =y i bt &

BVTRME o (EREAE BB B R R B R A
KRZHC ~ AT REE - DUGAE
BRfEELRESZ - JNE B R AR T Bl Al RS
BN ~ PRI CH SRR R R i
gy

(—) R

e R B » RSk S Hc Ty O e A
FEREEI R AR ~ 007 > GRS IE Y AL S
Dkl - BELABGRN - HEPEARKIE
3% € ( Gresham & Elliott, 2008b) ° Gresham

(1981, 1986, 1990) #2& T it & F2 775 ik [
o R EREERE e B S it g
JEAR R - & pit &k fE v ie G 3T 2 i
(E—) » AR R - #RRE
Py > DU B s B R - (K
D HBUEE L& BB T SRETT R
AR -

Tk Z it S B R A AT 23 R Wi > —Fy
M 22155 (acquisition deficit) | » TR
IR (performance deficit) | - T 2155
b R e RS R HIE - BIBEA
B AR RBGAHE > 2 "6

(can’tdo) 4 1M " FRELERFG | EFEETSEHE
ARIGEE - aMhZREGAEE  WE R
A B HMAET RS 2 T
fift (won’t do) ; ° Gresham (1981) JR#EH

T H 3L HI B A (self-control deficit) | &
R e B fiit &85 - HEZER ~ B
17 R ISR R 2R 5 2 i T8 e FHL 11 flE e 2
BUHEITR  BRRFAEE THEFEITR
] & (competitive problem) | » 43 B T 4f
1t17 ks (externalizing behavior) [HjRE | 413&
B~ BOREGEHE T AME{T R (internalizing
behavior) [ ; ALEME - FEREEHIE -



kS B e R T B ME R SR B =67+

0 BT
R Z SR B
Tt T
e |
0l itaE .
BRER f—— ﬁ&&/ FEERIGER
Tig
B (s
REIfh
=

B— mEI5EkEER (Gresham & Elliott, 2008b )

(Z)SSIS =#k s+ AR FEE T & SSIS-IG &R
BN ARES

T A I FE #& = ; (Response to
Intervention - fif§ RTI) {RIE4/E HR[GEH
HmEBRAETHA » IFEFRAERME
A BFEM ~ IR AT Ry S FE - RTL#
WH=MEEX B RE—H (P
A RN AR T HR
R PB4 5 55— R it (R o
A o g R B A R HETT B AR M A A
A o BEFE B2 DU/ NE e T T 5 ik
BT A IR~ TR R s B
A SETTE AT ~ BEEM A A o 1fi SSIS B LL
RTI AYE 2 f B il - R — Bl g 55
B =% A ERE =, (Gresham & Elliott,
2008b) -

SSIS =k s A S HERE K (el — ) AU
— RS A R B AR 2 I i R A T H B2
B AT R T PR R B

#8951 ; (Social Skills Improvement System—
Performance Screening Guide » f& f§ SSIS —
PSG) SFEERR A A B A 1T 2 T 1 32 3
& DU 2 E S BEE T > i
BAREEETE R - FET T IR ESA
F % | (Social Skills Improvement System—
Classwide Intervention Program - f&jf@ SSIS —
CIP) - /P ARiH 1% » B A SSIS — PSG
PR LR A KRB S — R AR
B B A T A B R A
i - BB AR RS Tite
FImEREER | (Social Skills Improvement
System—Rating Scales » f f§ SSIS — RS)

FEEATRARBL - SHETEBARYRBUEIE T SSIS
v A $8 5]  (Social Skills Improvement
System—Intervention Guide - & f§ SSIS —
1G) » DU/NEHE =0 T AR R
FI SSIS — RS | FRFV & » ¥R R A
MR B A= SRR A



RERBE IR

£ — &
SSIS-PSG HE4Rk SSIS-CIP SSIS-PSG TR
ST B PR STEEATH G ) BN KPR £
ARG TTHRER N ASRIE R EES
TRk H{T BRI
4 > ERELEE
ANEZFEHAZ
s
T
R AL R :
|
\ v
SSIS-RS EFRWHAFETH 5 4R - HRE SSIS
SRR SRR
SO=
hd St N
% — & ES = &k
SSIS-IG M A SSIS-IG fr Afs
FESICNEED B[(ERD
Bt E R Bl (FaR=Esas]
ISESES smos e
SSIS-RS BRRINGEN TR F' >

1
1
1
\

ETHAR > b SSIS

& —

H— ~ TR ASHEIEC B TR
£~ [HFMEAY SSIS — IG /M AGRRE - A%
=R AR B A A R A &
NG ~ ZETERIAABEEE (Gresham &
Elliott, 2008a, 2008b, 2008¢ ) -

SSIS — 1G FRHE DIT Ry B2 UR B B 11T By
ERIRAVHER S AT R 2R - B Iemt & B
7 AL o SSIS — IG FRIE N & 1T B 2RIy
& F3n& (differential reinforcement) ~ 2
& (response cost) ~ JH%y (extinction) -~
17 By ¥8 i (shaping) ~ X ¥ il (token)

y

B=ER T2

SR BT MRS

SSIS =N AREETL (185378 Gresham & Elliott, 2008b )

& FETRAIT AR EY H BB (self-
instruction) ~ HE/EBE (self-management) ~
B 3 1 5k (self-reinforcement) » DL & ~
A ~ PR - TR RS A
BB E I A - BERER THE - R
# I AT - B GERE fE
1900 50 Bl [ 5% - {2 AR S S 1S T Y i
B HEBAIE E 1T Ry Bl (Dipena, Lei,
Bellinger & Cheng, 2015 ; Gresham & Elliott,
2008b) -

SSIS — IG A2 LA SSIS — RS FFerft it
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BB RIS

GRIGRVRER | Wt &5 s
ralky TiEE, >~ TETE - TEYL - TA
Hyo~ T2E, - TEE, - TEEEER,
FREH 20 it GHoG BT - FEETEEH
HER H AR & OB T R Bt g B P -
fg—it & TS LR (tell) ~ 7R
(show) ~ T (do) ~ %k (practice) -
Ei#% (monitor) ~ %A{b (generalize) HYJiFE
AT A (Gresham & Elliott, 2008b)
ABFFELL SSIS — RS &Ry T.H » SE3F
RIFFEH R SR KR At
GHITHE SSIS — 1G FRfE st AT E e it &
5/ ARRRE > B SSIS =i/ A HERE 2
MBI A - BHCAFMEE A -

= it BRIz EEN ARERE

Tig

Al 5 A Ebr i {1 PR A A [ S Bt A
By - E s - BRI RE it A
BT Ry - (SR 2R IE T » 35 B[R 4% A
Bl A PRI 2 [ A7 3 s A O Ml e - AR
BRSO SR AT B AN 0 E R AR
Fo R AR & B FEA R S fE ki (Brown,
Odom, & Conroy, 2001 ; Carter, Sisco, Chung,
& Stanton-Chapman, 2010 ; Choi & Kim,
2003) -
(—)AENAZER M

FEERRLHh 8BS 1 Bl ) 47 7. By st A2
R BREREE - BIEERIITR
RIFH 8 A Bt FHE e it & me )y -
ERHE R BILAKGHER R - DU
[F Y FE AT ~ Bl $RTH BB RY AR vh e
(Carter & Hughes, 2005 ; Gifford-Smith &
Brownell, 2003 ; Gresham & Elliott, 1990 ;
Weiner, 2005 ) - [AIfEAEE#EHIEEZENE ~ THAE
PERE IRt G EO B RNEE EE A

It TR R R AR RS

(Robertson, Green, Alper, Schloss, & Kohler
2003 ; Strain, Odom, & McConnell, 1984 ;
Watkins et al., 2015) -

FUE NSNS Y] DS e n e
[FIEBA TR A BB AERE - AR SN - B
BME 2B Rl ~ &Aoot @ RE I EE
S PRk & A AN 5 RGZ o B R R A
& RN~ IR i S RE AR -
N2 X VACIT s i L VA=K == |
B A A RYBUR kg st =R S - 1R
Wt Ry e ACERY ~ BBEECE SRR > B A
HERIERNEBEETBRFG K0 itq
S (07 A S50 A [ 75 4 e 118 e - i e 5 7K
B FEMA - EEHEGREN (Bishop &
Inderbitzen, 1995 ; Kauffman, 2005) -

IR AR B Y B AR TS TR B
ti Ry B 0 - RIRM A RE (R R SR
A 7 O B R - R A R
A~ JELS IR RSB - T SAEET % AR Y 7L
BRER  PIREE B B AR S S B AT Ry
TR ~ SEFEREE - R RERE -

(=) EMEI ARVER G L SRAR

PRI A JRER Tk B e
(Bandura, 1977) » FiR{ETEIT RHYEGH
REUS BRI ~ BRANEL AT Ry =& R A &S
F o ERE R ER S AR AT Ry $K
F THEE (model) | 8%~ B HAT Ry -
AR A L B AR AR B RE
JCRERE RN & BTRIR - SRR R —
fise ] 5 14T B S B B8 A T (m) O oy A
A " g (proximity) T HERELHEGR
(prompt/reinforce) ; ~ T [F] % FEh5|# 4
#iF)ll#k (peer initiation training) | ¥ HEA
iE S EAYRE & 1T R B E AR R AR - H
% FH RO (Laushey & Heflin, 2000
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Strain et al., 1984 ; Weiss & Harris, 2001)
TERE A BRI > W] A0S — i [R5 B Ik A
L8 AT H e ~ RIS - T
BIEE) - FRBABBERBES - et (M
L » 2008 ; Sperry, Neitzel, & Wells, 2010) -
[FIEE A A AGE B R B I RE & B/ AR
W o BEFET Tt R KRB R (e RS (Carter
& Hughes, 2005 ; Carter et al., 2010 ; Harper,
Jennifer, & Frea, 2008 ; Lee, Odom, & Loftin,
2007 ; Reichow & Volkmar, 2010 ; Ryan, Reid,
& Epstein, 2004 ; Utley & Mortweet, 1997 )

DUR B R At & 507 A s o )
B[R 5 7 AT

1. [8] % /1< & (peer modeling) : [&] %
RHEMBCEN T R R AR 2D
B B [ 47 Py S B 4T T 02 A5 LA - I R
HERRA R RERZIT s (HF5E
2002 ; Kohler & Strain, 1990 ; Prater, Serna, &
Nakamura, 1999 ) -

2. AR HF (peer buddy) © Z ki
£ [ 47 B AL B A ] 22 i 575 1R

(Elinor & Lionel, 1997 ; English, Goldstein,
Shafer, & Kaczmarek, 1997 ; Kohler & Strain,
1990 ; Laushey & Heflin, 2000 ; Odom et al.,
1999) -

3.1 4% & B 5l & A B Al BR (peer
initiation training ) : FII#R[E] 4% L B A1 H LR
A HE o ANEERE - HeHE - ¥E% (Strain et al,
1984) -

4. [F {5 /N Z Bl (peer tutoring) 2 7
[FEE 1 Ry HARER AR RO/ NERD - 1 BIECE ~ TR
#RENRT G LT R - DU T HIER - By
5% (Kamps, Barbetta, Leonard, & Delquadri,
1994 ; Plumer & Stoner, 2005) -

5. [6] f5 &5 $2 (peer-monitoring) : [d]
EEAEEEN AT BEEEHERANTT

Fo o AH2lE HARERE AR TS TR SR M S IE
(Collins, Gresham, & Dart, 2016 ; Kohler &
Strain, 1990 ; Smith, Evans-Mcleon & Brooke,
2015) -

ABIFZE DA L 3t 5] 5 97 AR W £ 4T SSIS
G ARREE - (A B | AR B A Sk [m] 22 Bl
EOG BRI - W FeE kR R A B
PR A PRARCAEE ~ A8 » DURORHE IEMERYT
GEYT  #aT EAERE AR ~ B -
(=) EEN AREREEEIRR

GHENFEABNSALEZHBGEETEHZ
BIERRE - RERSIEIREENIIRS - REMP O BhF
HTIE - DU B ARt o5 1F R
#i - HERERE - A A BB IR &
SOV T ARIBE - SRR G E [R5
PREMZE S B R AR » HCAm I £ i
GETEIE - BEMKE EE H RS RIRE
J1~ RPE Y - B R S Y H AR T
Fo o ST AR > FFRIR] 5 20K H AR TR b B H
R A EIRIEYS - AIEEER ~ R - e
1E 5 ST AR B B #5E [R] 4 B H AR ER AR 1Y
B (#ESCEE > 2008 5 Pierce & Schreibman,
1995 ; Stenhoff & Lignugaris, 2007 ; Taylor,
2001) -

(@) EEN ARERIEEH R

B S MEIE S AAERRR BRI 52 DIE
PARERY 5 2 Bl DR R I B R 9 5 Hop ()
AN UEFETT R e ~ 2 RERER T e 5
HIRFSE » JRA BRET i B B B R 5 1
& ERIRAGR - UM e SR LR E
PARES RybF SR8 5 A0TaHaTT Rt - 278
BeaheE - DAIR G R e 1Tt & BT AR A E

REE - EEITRIE T AR St & B R
AR -

Prater ~ Serna Eil Nakamura (1999) &
12 BB ER A oy R > —RH PRk



kS B e R T B ME R SR B <71
BB RIS

it @ - — R SACE g ETT - W
MR FEH R & ETE AR - (HF1EH
2R A B ~ B2 R 5 Plumer
B Stoner (2005) DL=%4 /N =F PYERKT
ADHD B4 17 B — 3235 - DL T BER
[FEMEs/NZ Rl (Classwide Peer Tutoring » f&
CWPT)  EfT A Hit @& £BEH
%8 #2 I > Collins ~ Gresham Eil Dart (2016 )
IDVEEZRGROS O L F Nl ey e S
EITHE MR BREERHE —HF
& > 73R4T Check — In 1 Check — Out jit:
GHEIGIITE (CICO) - RfFgehs 5k A
E2/E SSIS — RS BRIRHIGH G IR
Smith ~ Evans-Mcleon B Brooke (2015) [
—NEIERETT FolRilE /N A RS2 8 5 » DU
K — 2[RI TG Ra T T R PRl o e A g [ 47
CAE - FEEEERN - Bep/ NEA T
H#IT CICO - BiF7EHE SR 7E H RAAYTT
Fo B B EAMY, - (HEHET R A
Ay A TR G RUE A - R R 2
CICO # H Rt @ HE I A eI 7 Lhe
MERE SN T 5 -

ey L TERE R - it e B
A R (5 3 s R B B A - BEFTIAD
75 7]\ il B [ 475 s 22 T SRS - TSR et
GHIG % Ryt Tt o Hedw T REI A Ryl LAY [R]
15 s [Fl— H AR B IRIIEC T - IR R A RE
it AR I T S R AR R
16 o DUR RS2 S AR T B fic S (R (A it &
BALR - A =B ERBHEE it & 7 E)
17k -

MRG=E

e E R AT PR — 53 (single-case

experimental design) 552 3l 2% B f 8% 5

( multiple baseline design ) RHETT -
— s ARHR

EINTIS AR S P b = B RET N iR
MGAEE - KL EPPEATE S > DR R
P& N F 1% > R SSIS — RS = KT E
HAMGEG N AT RKZBY: - RE2%E
Horner % A (2005) Fr$g Ay B —SZ 55T
e R H—¥EiE R T i E Gt
JE 2B BRSSO R R AL, 0 H
Z EWTe SRR AT RE N - SEEEIY4
B e R TS -

(—) AEHRZEN

TSEE SR EEEIELT T -

L HPEOE A REESEEA
A& % > 8 FH BT SSIS — RS J K FF AL
B2 i By R BB AT Ry [ RE - DU HE
S EPEIE Ry 100 > FEHEE T 15 (M=100 »
SD=15) FyRLHe > it Sy R B AR HE />
BRI AR B (5 & 12 5%) Al
#e7e ) b Rt R KRB [F4E
B B SU B TE K HERE (A — (e R
—EfEREE ) - SRR A e
17 s MER AT HE S B R R R AR B R B (5
T 125%) RE—EEREED > RREAT
s RRER A IR H /K eI E (A —EgEE R
—fEERE ) - BREAEAE A IR HARE
Tkl -

2. B IR 95% DL L -

3. KL ETE AR ~ e S E P A
TERRAERE ~ SYEHME ~ AR BERTEE R
R EEE RIS 5 2% PR
U0 2 B R R SRR (A ~
B o DURODEERRREAE (AP ~ BRANE)
BE

B FeEAEHEHL SSIS — RS BRERHLR



£ 72 RRBE IR

K— MHEARBFREREZZENLR SSIS — RS EXRSE

" (iR =2Es TTR n £ 2a7] 17 hsfH ThRE
AR A KU KB T8 IR
FHZ: 8%/ — 5B 63 >-28D 146 >28D
[E4% A 8/ — “© 89 -1SD ~ 18D 105 -18D ~ 18D
Z4 8/ — H 64 >-28D 129 18D ~ 28D
)45 B 8/ — %@ 102 -18SD ~ 18D 102 -18D ~ 18D
AL 8/ — 5 67 >-28D 117 >1SD
&5 C 8%/ — 2z 91 -1SD ~ 18D 112 -1SD ~ ISD
T4 8/ — % 72 28D ~ -18D 112 -18D ~ 18D
&% D 8/ — %@ 101 -18D ~ 18D 113 -18D ~ 18D

it BUHIRR SSIS — RS SFRAES BRI M=100 » F7#EE SD=1S -

® (R—) - HEWTEEGE TR 5
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ABSTRACT

Purpose: Individuals require sufficient social skills to demonstrate appropriate social
behavior in order to gain acceptance from others and to adapt to their environments.
Everyone has the need to learn social skills and be accepted by others in groups.
In school settings, peers inherently constitute long-term interaction companions
for students. The current study investigated the effectiveness of the Social Skills
Improvement System (SSIS) with peer-mediated intervention in improving young
pupils’ social skills. Methods: A single-case concurrent multiple-baseline-across-
participants design was used to examine the effectiveness of SSIS with peer-mediated
intervention in improving the social skills of four elementary school students who
required social skills training. First, the researcher taught the peers how to initiate
conversation with target students by modeling appropriate social skills and providing
feedback and prompts. Peers who mastered these tasks participated in the SSIS sessions
with the target students. This study applied 10 SSIS units to 10 target social behaviors.
During the intervention, the researcher instructed and modeled correct social skills.
The paired peers practiced social skills with the target students in simulated events, the
researcher provided prompts or praise and corrected the target students’ behavior to
enhance their performance. Results/Findings: The results demonstrated a functional
relationship between the SSIS with peer-mediated intervention and social skills
performance. The intervention had a significant effect in that it could improve the target
students’ social skills performance and maintenance effect. The teachers’ questionnaire
responses indicated that this research had high social validity, the SSIS was effective,

and learning social skills was important to young pupils. Conclusions/Implications:
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The SSIS with peer-mediated intervention could stimulate target students to demonstrate
appropriate social behavior. Concurrently, peers’ social skills performance changed
when they participated in the intervention. However, when the target students and paired
peers returned to the classroom during the maintenance phase, they did not demonstrate
the learned social skills or interact with one another. The reason for this is that the peer-
mediated intervention could not be maintained in the class; hence, the target students had
little motivation to demonstrate appropriate social behavior. Accordingly, implementing
the SSIS in a natural classroom setting for the whole class is recommended. Teaching
social skills through real events that occur in the classroom contributes to social skills

maintenance.

Keywords: peer-mediated intervention, social skills, Social Skills Improvement

System(SSIS), social skills training



