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Bl &#F (Inclusive Education ) FYHE A
BRI E 20 tHAC TR EEDIK - B e e
BRAERRIEE S0 RERE (disability) B0k
PRHUEEE K (special education needs, SEN )
BANZBMEAEER B LREH
B ZE A 1993 FEE B B L b
Fika g HEH ) (Standard Rules on the
Equalization of Opportunities for Persons with
Disabilities ) # 71 2 22 {5k #E & = Bh (UN,
1993) - Wigg % 1994 4 (EH 2 RES)

(Salamanca Statement) FYZEAT - %5 S B
20 tHc E pr IEE R HEE R S A E B
i BERIEEIRL A )2 B (inclusion and
participation ) 2 Ft 5 £ FHHY E A RER] -
Fr AR EAE L B IRY RS 2248 (inclusive
school) A1 — fi [F] & — 2 £ & (UNESCO,
1994) - EEHE 2R RS EBEBOR
il B & -

21 AT LARE - B A IR A 2006 4F 2 i

(5L PEBEERER]A#))  (The Convention
on the Rights of Persons with Disabilities,
CRPD) : #E—0f¢ AME (human rights) 8
B SO PR e i i R A R R A
ARAREBLE Y SRaR i H B FE SO TR R
TS AR A7 (best interests) - AfHER
g AT B A ROt & (UNESCO, 2006)
A R R B LA B SRR & S IRAR
HEEE - 25 2IREA 164 BISt i #%E (UN,
2022) - WEABET T RBERGRE
B » IMERGE BEE R ABERE
TICO LA — U A IS -

BEE T BCR R G EE TLEH E 1997
F(REREERE) &P RGBSR > i
2 2009 SR SCHEB): £ 5 E A 20 BR T FE

s(UL R > 2014) o BA 2014 4R 02
(B L EBEREF AT ) DEREE
CRPD 1448 » [ 1E =0 E 7~ AR R &5 REF]
B A HEBIAHRBCE - EREHCEHE - ILEE
RRHRHECHEREE - B2 - il
oA A MERIZUIIREE (PRBER - BRIESE
2020) - #Rifi > 2017 -2 KK H #it CRPD
B A e o BEREAEZ AR TSk
AR E T MG HE - RISKER
BREETHMERESERENERH -
2022 FFEE R A IR T ARERRLG
B R A#H (integration) - » HHEE—
BB RS B S BE DR R BB HEE)
By BHHE R A BOE T E 2
B (HEE > 2017 ~2022) - 5[#EE
NE BN B S BE B AR B - HR
FERE S BB > RIAGRS FHEBIRS L
RS2 2L A B A
BEERMGEE B - 1A B E R
iR IR A Ay LT R S A 2 R

EN IS A= R il g N e =
P B FRARAT SR - IS - RS
FET BB = BRI S 3%
I E3E (developed) BIZ - 2@ UK
RN B A TES B L > FE LA =
ERSHEERBD > WIRETE R ARRBOR
JRRELHEEY . 25 -

MEHE BB ZHZR

Ebersold Ei Evan (2008) $gH » 0J{E4&
FIRT H PR B BB A B B AR B B
L LB S A A EisnE - ARREE
HAEARFEDAL & - BRI BIR %
A B2 - BWRFRIERTL - S ESE L



EEMGHE R BRI -

EHEE G R A D HkEE (Anastasiou & Keller,
2011) - [GIERFFESCRREL 2% FRARKE T HR%E Fy
DURPUfEps g - SRR R g,

— ERHEENRZHE

1980 A ARLAZE » B b Br A6 B T 4
PSR - A B R AR R E
e R BRI A — O T AR SE KPR

( Adelman, 1996 ; Hollenweger, 2008) - [
ESEHFEISCRERE (United Nations Educational,
Scientific and Cultural Organization,
UNESCO) =3 H| % & 5 B [K th ik Z 7] ff
ARt EER - WHET B EGRE
Sy AT ERBCRALE] - KM 1997 42 T
MR 2 & fEHE 4> %5 | (International Standard
Classification of Education, ISCED ) - &fJEfIf
ZORE BB TRERR M — BB B &R

(Ebersold & Evan, 2008 ) » BEEL TRk HE
SIMHELE R TR A TR ERTE -

Z s EREERZAGRER

& 9% & F %8 %% J&% # % (Organization
for Economic Cooperation and Development,
OECD) f* 2005 “EE i — R " FiokEE
oK (SEN) | —FHIE # A R B S B &
B AR HRCRHRERE] - Bz iy A A3
AU ER T R f e A T SR B A AT IR T R
AISEEE » 2 PS5 B = Jg 53 B2 (cross-
national tripartite categorization system) - &
FBIAEHE RARREIRR ALY ~ R E ISR
LR il RIS - REIRAAIAR
S (resource-based classification system ) -
Horpfspie (disability) 5 DUE B EAVIRES
ARE ~BYE RS  PREE (difficulty)
TR EBR T E T R IR ER R
Rk 5 592 A F] (disadvantage ) HIJFREFA

DA A — FEERE — B EAEAY Fy 1] +3.

it e ~ LB ERE S AR S 2 F
TRYMNECE RE R - [FIIKF OECD 71 Gidn
BB R B AT E E DA
ZEHE A > WA 2005 4 HIRR T RRERECE
TR AT B R AR R 0 RS JO2KHE 20
flél g BB 1999 % 2003 R HER A HiF R
KBS RAEER - Rl EEpy BAR
RSB LS o RSN - DARRREH
WERME » EBlxE (>5%) » HHH -~ &
PiEf ~ EERIE (<1%) 5 DB IIR A1
BME @ KRG E P A i #9JL
FRAE @I o AT R —BCE ST 2
TSR AR B B R B e S B & B E
25 EEES (Ebersold & Evan, 2008 ; OECD,
2005) - Ek 0 BlEHE R E RERE
fetm A LE -

= BHEZZTRR

PRI AALRFSEh 52 R ~ R E
GRE] - BEMET ARG SFRE - AR
B AL TR i B AN R A I T R
HE—F IR - A1 Meijer (2010) {EMEHE
BORE B A R S B0 27 BTG
W52 » B Hollenweger (2008) 2% EHE
T} AT 5 [ 4 BB 5255 DL Hollenweger (1Y
e Rl » BR A & 1B 5 B AL <& (United
Nations International Children's Emergency
Fund, UNICEF) %5t E T (Multiple
Indicator Cluster Surveys, MICS) ~ k¢ 7 fit
JFEEH#EE R ¥ EF (Children with Special
Health Care Needs, CSHCN) ~ Bk #0E &
SR T B4R A S R R 7T 3 A (OECD,
2005) ° FH#Z R » UNICEF BAEAEHE E
TERSE T » T OECD R EmshEE m » 3%
WS R e B R AR S B g 2
ABAMTACEH TR IR B AR » 38



‘4 AT

R BB TR IER IR /- S LR % B AR RE
S R LBEIY - EWA LY
OE e ELTBE A EEOR ~ 35
B IRSE A FIL A - peAh - BN TR
e ~ it~ 3l MR FEEFRER
RRAVR A - SELEERAT AME LS H B — B
PR ) % Jei A BN RE A BT B B - IR
TRENTE R Z TR -

m - PEELEERIRRIER

Bl 2 FE A L 92 + Anastasion
B Keller (2011) #—25 27 0 p5 B Fh s 2
TIE2HY [ (typological approach) YR 5t %
B RS S B R (UNESCO
Institute for Statistics, UIS) Eid - 5 §§ 17
(World Bank, WB ) £ AU R o} B
KRl A BB BB LR R P B B AE - R
WHE MG HE =GR - BEE
BEECIEREESET EAERRNE - &
BHIEBERER - hEHERER - U5
HERARETFHE S WEHEFEH -~ 40
B~ AR TR~ BIR ASIHEIR A ST
AL HCE W o e ZPRAY (limited ) ~ %8
J& H (developing) ~ B # & (developed)
=R HR > DR EE E &R (special
education coverage ) 1 %y % B Rr £ R 1L T

R 1 WEBEEBURHTTERR

HIFEEE - BIRETE 2 EEE RHER AL
SRR IR ARV E S b > WS R
PR (limited) ~ 3# ' (moderated ) Eil §5 &
(extended ) =Jdil 5 etk > BFRLGHH K
TER & B8 R R AR A I8 2 5 43
Foll (low) B (high) FRRERERE - 3b5E
L ERRAE A ZE BT S R EoRE 73 YL IR -
il E L AR — B G A B
Bigi - BERM G BE BB L RS
ﬁ% o
EE4h > Anastasiou Ei Keller (2011 ~2017)
I BT 727N A B BRE R Rl & 2R
JRAVERASEAT » 5% 1 RIRAfFZERs SR A n]
T FEIN B A S 43 AR B 2% B % K] 32 BRI
BHEGHERFETE R RIFR e
RS BB IR - A05E A aE ~ SIRREEE 5 1T
%Y A AR R E NIRRT B R R
TERFE AR AR5 O BRI T s 2R & o
o ARFHCE IR ZIRA R ~ SE A e Py e
RIEH - DU RS G A R e mn B 7
Fsiss 5 BN HRC R B EoE b ui
JRIVEIZR - AL A R m 12 Y Rl
BHEEE - IR - SRR
BHERDREREEENMEHE - I1F]K
IS BRIAN R B8 2R RN TEEIR IR
TR 2 B2 A WA AT A S5 B2 T it o G Rl

e FREE
Al S BT e
TG -
AR e e ) g
. ERS ERL BEEG
- g / 7/ RESE fIfR 4TS ~ TrM%E / TIFE5E
o - ERL ERE  [oE
I T SIS Y

5F : ¥ Anastasiou B Keller (2011 <2017 ) -

/A e BRIORZEZEE R 5 — ) TR



EEMEHERREBLLETT © DA — B — BRI AR 61 +5.

G B MR EHE -~ FREE
MEHE =—EEERERE W kR
G -

e L BEHE S B LR H 1980
G aerasyiy SENE ATt E S
BRER M REBLELHEE B S R S B A
BV AR EACE AR o R R RER
ERBIIRXHEBIR S - HESHENE
| HEE LB S AT R JOEHE LI 0 B AE R 2
KA E) 1 » I-JE Sebba Ed Aniscow (1996)
ER > AMEHERRIE—BTE TR
I L A By AR B it E i R A e R
FERE S R B — Rl AR -

MEATETRERIERL

W5

A& A SREN R AEE K —
RIBEERNFRIESHRGESHEES - &
MEARIMBCRERAE BB KER R
TR A% 223 (UNESCO, 2005) = 342K
KB E T3E#) (accountability movement )
w2 RBIRERANERRRIEMESEE
fEE (indicators ) RAREZELGY RS E
Bk (Booth & Ainscow, 2002) » CRPD
SEVY SR — M MR LR R H R B
RGBS IR HEBN IR O Re18 (UN,
2016) - FlEHE S EE R REE A
W~ B R ARG R I ST s B R AT R

— HEHFETBEMRE

(RS BOR BB Sl R T 2R
EARER Z AAETR A PR Rl A By e 5 B
O MBI 1948 FFHEETE RSEH (i
RAEES) - BRITEREFECESD

WG < REF - FEAR 1989 4F ( GLEERERIZANKY)
ST S E AN AT S N BB
FEF 5 1990 B 2000 4 (A ERHE) $5
i ESE g8 ~ DB e Bl e i E Y 38
BHE 5 1993 4 ([EREE ey EHEl]) |
PR A R L - BRI E A%
B CHEYIERE S 194 F (BEhi g RE
SETEIESR) R RS IR E
FTER G ~ Bl A At & ~ sl it &
HEERBEEWAERTE 5 2000 F GERE
5 ) fRHIAE 2015 S RiHEOR AT A 5 B RE 52 K
/NERBEEWE S » I HXEHR R4
IR A - B 2006 £ CRPD {554 Fe i & 1E
2 [ AT AR HE 0252 i LS5 ~ Rl 2 E
TR - Rl R A AT
BREREEE (UNESCO, 2005 ~ 2016) -

TERTL A FAERE - R A B FEE A S E
SRR Z W B S B E R SRR Bl
e Bk 2 4 B B T FHARYBERR (exclusion)
Fs » 21 1960 FEACHYRREER (segregation)
ZEMIERAG#EE) (normalization) HYFEME
I 1970 F£ARYEIE YT (mainstream )
EE B DRI R L E - BCE 2K
P fgE B AR E L BB REBREN R AEHE

(integration) - [fj £ 5% % 1980 £ X % i@
2 B B B (regular education initiative ) i
B J 1990 FRBE GBI Lt E S - LHEHE

(Eh =2 RES) NeE HERRLNG
—MRE&#E (inclusion) P52 H# i -
AETAE CRPD Y4838 i i 5 il & (full
inclusion ) HYMEE (LM - 1994 5 HESCK
2022 ; UNESCO, 2005) -

o BRI - ASEE RN ECE HER | 2 S
BRLFTAREENMEHE » BRAEKR
o Bl R R IS E B AE ~ HER - 2
sz heahiE 2 E REE LS AR - (B ERREEE
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ZH o HERERER R SR S R
ToREE - BB MRS EHE R
MuEFrRREHNRG SRS (UNESCO,
2005) - Rl HUCE Y SEL A EEHT A A R 118 2K
R B S A A AR B TE) - %%
BB AR I S T B R R RS E T K
JETE = ks SRR A ke
FHPRBERL A T AT (240 e A8 B f
WHE RMA N2 R h6E - DU
TS B HE T B~ 1
FMAHE LB - 52 ERNES
BB DUNREF S H 8 - o s o ] AR B
e 2 S L T M - 2 SN0 AR I B gk
MRk > e B E VSRR AEAL -
40 CRPD Z @ & U H Yt — MM E L
PRI RIS - 6 LR ke 3 Rl 15 3508 AR E Bl
(UNESCO, 2016) -

~ e BRRESREERK

(N2 RES) ERETRHE L
JE Jre A B B 2 DL B R A R R 5 R I

1 RAHE 1PO B IBR BRI

o A TR AR G I Y H] (UNESCO, 1994) -

Kyriazopoulou il Weber (2009) & Bt W %
IR KBRS 208 % R S 3 5 I L F R AT
IRF » f2 Gl R 3E S A — g —
B & B (Input-Process-Outcome Model,
IPO) » H=RERHEAMELE 0 "HEHA

R R BB BB Rl S HOE B R R BEABOR
BHER > AN 8 - AJTEIRSE TR
1 ARKRE 2 S A R R R
BB i AR+ S R 1 B B R B AT
By ~ I IR A By 0 T ECR ) RIS
Bl AR B PR A A A LR K

LB SRR AR E R EE Ok B R - A
1> RERGHHENZRIEE  KEBE
RERE A% ~ 3 P ¥ S s H i A A T A B A
A AR B 0 W RE G g R Y o B B
J& o IR FRARAK B B R A AR IR R =AY ]
BRELETEDIRE » B B RETE BRI A RE iR
R 5 O BB SR B U [ R RE ¥
BEREA B ERBHIIER - RELLEFIR
HAREMEIE - BB E HE HiE
B HAY -

fif
mAEER L] | BE

i st
OO0 | OEE st

EHl

#¥ © #H Kyriazopoulou B4 Weber (2009, p.16)
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Loreman 5 A (2014) Fy5¢ B 5 ABEfig
EHIR A EE BRI T B 3
SEAE 2001 2 2013 | FR 4 [B5] F5% F%8 [ 47 o A
B sEdt 79 R T R Bl - W62
A BB R # B & (ecological systems theory )
HIELEE AT AR A R ARl & R 1B AR - A
& IPO R AUBeRE (1 R L vl S B e
HIESHEREEE (set of indicators) > SEEFHNHY
TR RRAR R - AR 2 AR o BRERARAE
A LERIR BB SR 2020 4 Hife. (2 Ek
HERNHY  MEHEE) —F  Fhe
HoaHtEE RS EE RRVEESS -

BEAE - SRR FE H AN [ it dek ~ B R B 3
TTHEEGEEMS - BOREE B S A E
{LEFFRELGE - S iRRrI R E & K EH 1
B G2 Bl ) 9 AN [F] i A P 72 % (Booth &
Ainscow, 2011 ; Loreman et al., 2014 ) - #ff5¢
BRIFERAL ~ JEfh ~ HEY ~ Fafiim B By
ERERAR s s by = R > AR 3 ¢

(—) BF¥E# (International) : %
B R AR AR AL & B 2 - R AR A R R
FEAE I RE IR & 20 BORRHY ~ Bl sihe %

F2 RS 1PO BRI B S|

DA A — FEERE — B EAEAY Fy 1] <7

RERMEFRARAER S DR S BIR G 2O
@) & 2 % (UNESCO, 2005 ~ 2017 ~ 2018 ~
2020) -

(=) W 8B %K g #f (Region/
Country )+ Rl b P ik R 505 B 5 T FRAF 92 By
T ZUABER S TEOR L R LA - 218K
WG ABIR G HE HEE B DL E 67 11
fr B HRAR DL T 23 Bl 073k ~ 2L~ BFEL
= RmE#REEN (OECD, 2005) ; #fE
HHRRSE 3 S B E BB G 9T - R
TR RS 48 TEFRAE - I LAHE 12 BBy
MEHEWESE (Sharma et al., 2016) -

(=) #1582 &g #f (District/
School) : #EHE & Bl IIBH H T BA
oF ~ BB R PR SR B A S AN [l i T B
JREGIEAR - TE R ECRIEE ~ B2RRE
EHEEIESGER 2 - A5 R e 5
BRGNS R R INGRERAL S 2 [0l FE Rl
GHEREEHE R RRERRHETRA
AP T H M2 B % R ay e s T it -

(Alberta Education, 2013 ; Booth & Ainscow,
2011 ; Hong Kong Education Bureau, 2008 ) -

M A HE IS B LR B R AT B
sefeE = » = THEECESFEE - W
BRI FEEBE ~ 2 B RS A AR Al Bl -

EE T e
S2rA
B N 30 R
S N GE
ALARBUR SRR 20
ik g S g P o
e B L 18T
%ﬁ R gl
i P HEER

5 5 H Loreman 2 AL (2014,9.169 )



<8 RRBE IR

*E > BB BRI TR A g R ek - R
i > A B R A 40 TIMMS -~ PISA
PIRLS ~ TALIS FBIFE & FHE » BEE s

& AR TR R R R
TERE R H = LA R 1 LB RE M (Loreman
etal, 2014) - BLIR R E TR L L H BT

LT D - [A) - B T 5 A -
IR S HE A 2 |, SE (s
%3 AlERZm A B ERRIREETsE
B B A FEELE A B
 REREESRECERIE - SR
UNESCO ERT N _ . .
oo ﬁ%ﬁ%jﬂé‘ﬂéﬁﬁﬁﬁ\ﬂéﬁﬁﬁﬁﬁ s g
S~ VARl g
UNESCO %Rk 4 g
g ] B~ BORIBI - R R
B orry sy T~ BORE - R ot
B AR « B - 2
UNESCO BRp
Cots) Eiégiﬁﬁﬁﬁ\ﬁmﬁﬁﬁﬁﬁké‘%& 6 [
Y
OECD e B 3 [l
(2009) 23 ALk~ BE - M 67 $ighu
Rt/ B BB G © ke
Sharma SEA  AERE  SEFEE - HEHRBIRGE - MERERIELE - 10 [
(2016) 12 B EE - FEAARE - SFSTETR 4855
ISR - SRR -
Booth i S = sope =
" e BBEEIESC(E  EERATOR - BEW 3
inscow B P 43 34
(2011) B Hb
Hong Kong e
. . AR . RERIAS AR 4
TR Bveaion BB i tam - s em 49 s
(2008)
Alberta RO - OBTRS  g
Education  #17 SCRRIRS)  HEBERAE KRR
(2013) Bl 52 i s




EEMGHE R BRI -

MHEGE

— ~ R RREE

AW 92 B LE B B 52 35 (Comparative
method ) JE1T - JLTEEEREE UL ~ Bt
o S B SR R A 40 A7 Fe i - HC D RETER
NRIFFEE G722 58 » DUF 3 B v A e B
W - (R A AR E & - $t
A R B R i W B T B T TR
A o DUfSE 3 25 52 R KT 32 P OB 2 THI Y 3R
B MALERSTESRAFHRSEEE Y
HERERIHIE - MR BORHE TRt 2%
g (EHgES > 2005 ; B » 2008 5 BESCA ~
PN » 1992 5 Ragin, 1987) - @lGHEBZ
5 B L KTk 25 I [ 26 7 HL A BB T ] AL Bl
BB - AL IR BB - K
W9 E 2021 R —F L5 HEED
T=REE -

(—) MALEMHREE

H2021 1 HES A oeEKET
W SREt E R~ BlEBE B B L SR [
B~ 5 B LER R AR R T L~ SHE R 2
B ~ WETPAEE S MBS AR 15 ST
e

DA A — FEERE — B EAEAY Fy 1] +9-.

(Z) HEHITREER
H2021 6 HE 10 H - BEHE A
SCESME -~ EEATRMRERINE - BN
BHEHRFH ~ JMNEERHEE R B SN
B~ R MR R R B T TS
SNf7 5 = A A PR PR A A B SR
(=) MEiREmsE
F 2021 4F 11 HE 2022453 A > 4%
AT BRHETTHE G LRI ~ 047 A i S o5 4
5o BEMEHREEERER ST - SRS
HERREEI T - MG HE R RBER S
WrEGEE ~ Woekdam - IFSCRRS -

— - EEBXRE

AR B = FRER = AR
FER RS 2B R4 DL B RECR T B Ry
A TNEFE AN LU A R
HREHE LERAA BN SR TR
F¥R 52 A ety © WP EibIf N EGE B A Rl
BHEBEERERILA - PR
HZED—XW BB AiRaS - B @R
FAEREGEN - MR TR RS A
FESLAHITFE T ARG R - Bl R ERHANZR
4 FUR -

4 WIEBBRRE SR - WREITER TRl R

B i e R R S B R & W R e
I8 V7 K £ 51 RIS HEWIE ~ RREEE - BEHEE 5 MESEIPEIEs:
FrEcR MIERE - BERERRER gL
RERELOMIT ~ 28
CAAVASIE W= T B/ NRF R ~ RRE A - Bl iﬁi %%H;}g ) *&ﬁbg
R ‘ HE RIS - BIRBEDTE e = U
TELP[ A ER - g 7 A e] 5, Sapi o, I
BT TR B RF D~ R BCR MR il 2B e  BIRRER

RHCR

GHEMIE - RHIEEF

IR
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x4 WHEEBREEE - WREPEER MR ()

A kA FfF5E e R B A S HR S e ey
- ;ﬁ RSB BCRRE] « BRBEITE - B R B STE: S B AT ER
&%g;m *‘;‘g PRE LS - CRPD 4 - Bk SBE I B - IgestEs - o
T A SHESR BT i s
BIHARE e PORMEIIR - MBI - S DIERHE P IRE
e S e = SRR
AR o OREL - BORDITIIZE - Mers DRERE NSRS
FHGR 8 B - BlE s SRR
{%‘J‘[\[j_\‘% o I]A B 2= vy = == IR =2 ya =74
st g | CESPRRAEEGROIIGL - f5 BRSPS
ol B RS LR TS R
. F5E FE#L National and Kapodistrian )
REFRIZEIN A _ S SHTBIRSE B S ~
A g FH Efd A 2 N = 2y -
sy or University SHROLTIRRANCE RS peeim o g

BLLER ~ RS HE TSR

= MIHREERITE

(—) MEHRGHEESE

TR LB - R nEbiE R
F DU LB %55 L TR % - KoUK
Wt Hr SRR AT DA RS E R &
HHE BRI - 3032 CRPD (ZAf#IE -
Sl SALART < ST B R AN AGEEE » IR
% B EEHE GRS BAUS AHR & R
Mtk HEHHHA ~ FEw -~ #rindk ~ EE
VRPN ~ 2558 ~ Nk > BB ~ FEARE ~ 320
i~ B 11
(Z) MAHRGEFLE - RBELEHER

RIEERIRR

2% %% Anastasiou B Keller (2017) &
PR e Ry 2 TR AR - IR R B Y
BERHER  EREBESRHAER R
FENER S - DM R R 55 B -

xS HUR > SETEEE 1 2 205

R » AW A D2 E B E Al
B (accessibility ) 5 5 55 3 BEEREAG
TS - (AT HEFEAE 2 HERIW BB TE
HEREIER  f5IE 4 XBETEIRETHN
FA 15 221 [ BUREE R A JRTR
EMEELEE A BRI B 6
Fo B 15 BRLL EFEF AR - B 2019 4
86 B B 523 UNESCO #fiat
[RERHER » AT RTIRY 2 B Z S TR
2015 AR LS 99.2% » YR BIRIER
A 7 WIE R B R AR RS B B AR i
2% ZEINECEE - BEEREE
SUARTA S-S > AT LR B Ll i B S s
YRR BT IEIE 8 HIRRABERETT
FEEREE G RS E R
REBEHNER > ZBKINR 2.6~6.3% -
FETESEA R s . W B E1E
7S BTEHE AT S PISEE0E AL —TE = A
(15.05% ) /> (BESEEZEBRAAK LB



EEMEHERRESBILLETE © DU A — R — R R <11
5 HENGEAE SRR
. L WI#eE 2. h#es :E;]éﬁ 4. TEIIRZ 5. W1 §.B‘Z}\ 7.8 8. B
B = N s BEEH AENkE BT BIRA GDP

(%) (%) %) (59) (%) (%)  (USD) (%)
gk 99.72 99.92 / 16.4 16.4 / 46,090 5.26
2H 99.08 99.53 99 16.28 15.2 / 64,610 //
FEFIEE  99.10 99.66 99 19.6 12.7° 100 53,600 6.37
B[ 98.86 99.83 100 17.31 19.9 / 45,870 523
RS 99.89 99.85 / 16.29 13.51° 988 37,760 3.89
Z5HE 99.99 99.85 100 19.5 13.5° / 51,400 6.29
HA 97.78 98.06 / 15.9 15.9 / 43,130 3.43
[FiLed 99.99 95.13 / 16.52 16.6 / 45,620 4.45
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Abstract

Purpose: Since the second half of the twentieth century, the concept and ideology of
inclusive education have considerably influenced global education systems to address
educational rights and practices for students with disabilities or special educational
needs. The Salamanca Statement, issued in 1994, is the first official international
document to formally advocate the promotion of inclusive education and to provide a
framework for action. The statement emphasizes that inclusion and full participation
are fundamental rights for all learners and that students with disabilities should learn
together with peers without disabilities in mainstream schools within the community.
Consequently, inclusion has become a key concern in national educational policies
worldwide. Taiwan has embraced global trends promoting inclusive education for more
than two decades. However, because Taiwan is not a member of the United Nations, it
is absent from cross-national comparative studies on this topic. In 2017 and 2022, the
Taiwanese government sanctioned international reviews of Taiwan’s national reports
on the Convention on the Rights of Persons with Disabilities (CRPD); the review
committee expressed disapproval of Taiwan’s progress toward inclusive education and
recommended efforts toward integration. Specifically, the review committee indicated
that Taiwan’s implementation of inclusive education has primarily focused on special
education and has made slow progress in general education. The committee indicated
that Taiwan’s dual education system persists.and that the education system is unprepared

to accommodate the educational needs of all learners. These reviews alerted government
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officials and scholars in Taiwan to these problems, stimulating interest in a cross-national
comparison. Accordingly, the objective of this study was to compare the implementation
of inclusive education in Taiwan with that in other countries that are economically and
educationally equivalent to Taiwan by using the development indicators suggested by
Anastasiou (2017) and the input-process-outcome (IPO) model proposed by Loreman
et al. (2014). We examined the implementation of inclusive education in Taiwan and
provide insights and suggestions for future policy and research. Methods: This study
adopted a comparative education research design. We conducted a literature review to
identify internationally recognized indicators of inclusive education development and
performed cross-national comparative analyses. Initially, eight indicators were used to
measure the level of general education. Subsequently, six indicators were used along
with the IPO model to compare the development of special and inclusive education:
legislation and policies, teacher training and professional development, definitions and
classifications, placement types, special education service acceptance rates, and special
education student inclusion rates. For the cross-national comparative analyses, 11
developed countries with comparable educational and economic conditions to Taiwan
were selected; these countries comprised those with a favorable implementation of
inclusive education, as reported in the literature, and those in East Asia with similar
cultural traditions related to education. With assistance from the overseas units of the
Ministry of Education, we obtained relevant data and documents from these countries
for comparative analysis. We conducted a secondary database analysis and documentary
analysis to assess data pertaining to the IPO indicators and identified the developmental
types and core characteristics of highly inclusive countries, thus determining current
conditions and challenges for Taiwan. Results: (a) Taiwan has the highest rate of
special education students in inclusive settings but has the second-lowest identification
rate among all countries, characterizing its developmental type. (b) The implementation
of inclusive education remains limited to special education legislation, and policy
translation and discourse are insufficient relative to those in other developed countries. (c)
The various support systems within general and special education tend to be separated,
and the two education systems remain unintegrated. (d) Special education services
are restricted to delivery by educational authorities, and the lack of governmental
flexibility causes students’ needs to be unmet. The education systems in the United
States, Finland, the United Kingdom, and Taiwan are classified as highly inclusive, the
primary characteristics of which are as follows: (a) alignment with international values
of inclusive education and following.and promoting the core principles outlined in

the Salamanca Statement and CRPD; (b) strong legal-and poliey foundations through



legislation related to general, special, or inclusive education that serve as a legal basis
for implementation; (c) well-developed systems of teacher professional development,
including teacher education, teacher certification, and in-service professional
development; (d) establishment of diverse and continuous educational placement options
to meet the specific needs of all learners; and (e) gradual expansion of responsibilities
for inclusive education into general education. Although approaches may vary
internationally, responsibility is gradually shifted through the establishment of support
systems within general education. Conclusions: The international trend toward inclusive
education emphasizes human rights, shifting the responsibility for special education to
the general education system. It advocates collaboration between special and general
education systems and the provision of continuous educational placement services or
systematic multilevel support systems to flexibly address the diverse needs of all learners.
Furthermore, it highlights the importance of incorporating performance accountability
and outcome monitoring through the use of indicators to promote and improve inclusion.
Considering the IPO dimensions, we propose several recommendations for Taiwan and
for future research. (a) Input: The responsibility to promote inclusion within general
education should be reinforced through legal amendments that emphasize collaboration
between general and special education and promote the merging of these systems. (b)
Process: The number of special education services, which indicates the quality of service
delivery, and identification rates should be monitored. (c) Outcome: Data included in the
current annual statistical report on special education should be augmented through cross-
national comparative analyses and literature reviews in order to provide data-driven
recommendations for the improvement of inclusion. (d) Future research: Longitudinal
research on inclusion should be conducted to more comprehensively explore exemplary
implementation processes or models in other countries. Lastly, the researcher addressed
the limitations of the study pertaining to research methodology, data sources, selection

of indicators, and differences in research perspectives.

Keywords: Convention on the Rights of Persons with Disabilities (CRPD), cross-
national comparison, inclusive education, indicators, input-process-outcome

model
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